ATTACHMENT Il
Text of Proposed Revisions to 19 TAC

Chapter 239. Student Services Certificates

Subchapter A. School Counselor Certificate

§239.1. General Provisions.

€)] Because the school counselor plays a critical role in campus effectiveness and student achievement, the
rules adopted by the State Board for Educator Certification in this subchapter ensure that each candidate for
the School Counselor Certificate is of the highest caliber and possesses the knowledge , [and] skills , and
credentials necessary to improve the performance of the diverse student population of this state.

(b) An individual serving as a school counselor is expected to actively participate in counseling-related
professional development activities to continually update his or her knowledge , [and] skills , and
credentials. Currency in best practices and research [as] related to developing a quality, comprehensive
school counseling program, which includes both campus leadership and student learning, is essential for all
students [both-campusleadership-and-studentlearningis-essential].

(© The holder of the School Counselor Certificate issued under the provisions of this subchapter is certified to
[may] provide counseling services to all students in Prekindergarten-Grade 12.

§239.10. Preparation Program Requirements.

@ Structured, field-based training must be focused on actual school-based experiences with each of the
standards identified in §239.15 of this title (relating to Standards Required for the School Counselor
Certificate) to include experiences with diverse types of students and [;] grade levels [-and-campuses] .

(b) An educator preparation program must develop and implement specific criteria and procedures that allow a
candidate to substitute related professional counselor training [and/orexperience] directly related to the
standards identified in §239.15 of this title for part of the preparation coursework or other program
requirements.

(c) An educator preparation program for the school counselor certificate must prepare students to understand
and implement The Texas Model for Comprehensive School Counseling Programs (Texas Education Code,
Chapter 33, Subchapter A).

§239.15. Standards Required for the School Counselor Certificate.

@ School Counselor Certificate Standards. The knowledge and skills identified in this section must be used by
an educator preparation program in the development of curricula and coursework and by the State Board
for Educator Certification as the basis for developing the examination required to obtain the School
Counselor Certificate. The standards also serve as the foundation for the professional growth plan and
continuing professional education activities required by §239.25 of this title (relating to Requirements to
Renew the Standard School Counselor Certificate).

(b) Standard I. Learner-Centered Knowledge: The certified school counselor has a broad knowledge base. The
certified school counselor must know and understand:

1) the history and philosophy of counseling;

2 counseling and consultation theories and practices;
3) career development theories and practices;
4 the roles and responsibilities of a comprehensive school counseling program that emphasizes

college and career readiness and postsecondary options for all students, including college
admissions, college financial aid resources, application procedures, and workforce and career

opportunities;




(©)

(5) [€4)] assessment principles and procedures, including the appropriate use of tests , test interpretation,
and test results;

(6) [€5)] changing societal trends, including demographic, economic, and technological tendencies, and
their relevance to school counseling;

(7) [€6}] environmental, social, and cultural factors that affect learners' development and the relevance of
those factors to educational, career, personal, and social development, along with comprehensive
school [guidanee-and] counseling programs;

(8) [€A] learners' developmental characteristics and needs and their relevance to educational and career
choices;

(9) [€8)] legal and ethical standards, practices, and issues and the importance of commitment to and
implementation of ethical principles ;

(10) [{9)]  the characteristics and educational needs of special populations;

(11) [£9)] [theeries-and] techniques and behavioral interventions to assist teachers with [in-pedagegy
and] classroom management;

(12) [&1)] the integration of a school counseling program, the Texas College and Career Readiness
Standards, [the-guidanee] and academic curricula;

(13) [{£2)] the roles and responsibilities of a comprehensive school [the-counselorin-a-developmental
guidanee-and] counseling program that is responsive to all students; [and]

(14) [(43)] counseling-related research techniques and practices ; [:]

(15) developing and teaching best practices on leadership skills;

(16) how cultural factors and group membership impact individual students;

a7 the comprehensive school counseling program model;

(18) how to utilize various forms of technology and how inappropriate use could be professionally and
personally harmful; and

(19) an understanding of systems, including family dynamics and school environments.

Standard Il. Learner-Centered Skills: The certified school counselor applies the knowledge base to promote
the educational, personal, social, and career development of the learner as outlined in The Texas Model for
Comprehensive School Counseling Programs . The certified school counselor must:

1) develop processes and procedures for planning, designing, implementing, and evaluating The
Texas Model for Comprehensive School Counseling Programs [a-developmental guidanceand
counseling-program] ;

2 provide a proactive, comprehensive, developmental school counseling [guidanee] program based
on the needs of students , as set forth in The Texas Model for Comprehensive School Counseling

Programs ;

3) counsel individuals and small groups using appropriate counseling theories and techniques in
response to students' needs;

4 consult with parents/guardians, teachers, administrators, and other individuals as appropriate to
enhance his or her [their] work with students;

(5) coordinate resources, referrals, and follow-up procedures for students within the school and
community;

(6) demonstrate proficiency in teaching small and large groups by actively engaging students in the

learning process;

@) participate in the selection, use, and interpretation of assessments and assessment results;



(d)

(8)

use multiple sets [varied-seurces] of information and data to make decisions about students ,
programs, and services [for-assessment-purposes] ;

9) use counseling-related research techniques and evidence-based practices to address student needs;
[ard]

(10) advocate for a comprehensive school [developmental-guidance-and] counseling program that is
responsive to all students ; [:]

(11) facilitate learners' ability to achieve their potential by helping them set and attain challenging
educational, career, personal, and social goals based on various types of information;

(12) maintain proficiency in counseling and campus-related technology; and

(13) use varied sources of information, resources, and practices to counsel students about

postsecondary opportunities and college and career readiness.

Standard Il1. Learner-Centered Process: The certified school counselor participates in the development,
monitoring, revision, and evaluation of a campus based on The Texas Model for Comprehensive School

Counseling Programs [/

| that promotes learners'

knowledge, skills, motivation, and personal growth. The certlfled school counselor must:

1) collaborate with others in the school and community to implement a guidance curriculum that
promotes learners' development in all domains, including cognitive, social, and emotional areas;

2 facilitate learners' ability to achieve their potential by helping them set and attain challenging
educational, career, personal, and social [persenalisecial] goals based on various types of
information;

3) use both preventive and intervening strategies to address the concerns of learners and to help them
clarify problems and situations, set goals, explore options, and implement change;

4 implement effective referral procedures to facilitate the use of special programs and services;
[and]

(5) act as a consultant [and/er-coerdinatoer] to help learners achieve success inside and outside of
school ; []

(6) advocate for a comprehensive school counseling program and recognize the required time
commitment to fully apply the program implementation cycle;

(7) create a program mission, goal, and services in alignment with the school mission and campus
improvement plan;

(8) create and disseminate literature or newsletters to all stakeholders that describe the comprehensive
school counseling program and reduce negative stigmas associated with receiving counseling
services in a school-based program;

(9) establish an advisory council or board with membership of all stakeholders (student, parent,
teacher, administrator, community member, other personnel, and support specialists);

(10) increase public relations and awareness through community outreach, such as fundraising, grant
writing, donations, volunteerism, local businesses, and use of public or guest speakers;

(11) provide school-wide professional development and parent workshops throughout the school year;

(12) support participation in fair-share responsibilities versus non-counseling related duties;

(13) know district, state, and federal initiatives that are to be reflected in a comprehensive school
counseling program; and

(14) develop practices to promote learners' knowledge about college and career readiness processes

necessary to pursue postsecondary opportunities.




(€)

()

Standard V. Learner-Centered Equity and Excellence for All Learners: The certified school counselor
promotes academic success for all learners by acknowledging, respecting, and responding to diversity while
building on similarities that bond all people. The certified school counselor must:

1) understand learner differences, including those related to cultural background, gender, race
ethnicity, socio-economic levels, academic ability, and learning styles, and know ways to create
and maintain a positive school environment that is responsive to all learners;

2 advocate for a school environment in which diversity is acknowledged and respected, resulting in
positive interactions across all cultures, genders, ethnicities, and learning styles; [and]

3) facilitate learning and achievement for all students to ensure services that cover an array of
exceptionalities, including special populations, by promoting a cooperative, inclusive, [and]
purposeful learning environment ; [5]

(4) take a positive, strength-based approach that builds on commonalities versus differences in all
learners;

(5) understand how environment and behavior may impact or influence individual learners;

(6) ensure equitable access to programs and services for all students;

(7) understand how family values, group membership, and culture intersect;

(8) acknowledge learners' gifts, strengths, and extracurricular talents when considering programs and
services;

(9) increase students' awareness and include their voices regarding educational and individualized
plans; and

(10) ensure equitable access and exposure to postsecondary opportunities and college and career
readiness information and resources for students and parents/quardians.

Standard V. Learner-Centered Communications: The certified school counselor, an advocate for all
students and the school, demonstrates effective professional and interpersonal communication skills. The
certified school counselor must:

1) demonstrate effective communication through oral, written, and nonverbal expression;

2 use knowledge of group dynamics and productive group interaction;

3) support responsive interventions by effectively communicating with parents/guardians, teachers,
administrators, and community members;

4) facilitate learners' access to community resources;

(5) develop and implement strategies for effective internal and external communications;

(6) facilitate parent/guardian involvement in their children's education;

@) develop partnerships with parents/guardians, businesses, and other groups in the community to
facilitate learning; [and]

(8) work effectively as a team member to promote positive change for individuals, groups, and the
school community ; [:]

9) take a positive, strength-based approach that verbalizes commonalities versus differences in all
learners;

(10) effectively communicate his or her role and responsibility and counselor identity to all
stakeholders to reduce confusion about the duties of a school counselor;

(11) adhere to best practices connected to ethical and legal considerations around appropriate use of
technology and email, documentation, record keeping, privileged communication, and informed
consent process; and




(12) facilitate access to and use of school and community information and resources related to
postsecondary opportunities and college and career readiness by learners, parents/quardians,
teachers, administrators, and community members.

(9) Standard VI. Learner-Centered Professional Development: The certified school counselor continues
professional development, demonstrating a commitment to learn, to improve the profession, and to model
professional ethics and personal integrity. The certified school counselor must:

1) use reflection, self-assessment, and interactions with colleagues to promote personal professional
development;

2 use counseling-related research techniques and practices as well as technology and other resources
to facilitate continued professional growth;

3) strive toward the highest level of professionalism by adhering to and modeling professional,
ethical, and legal standards;

4) apply research-based practice to improve the school guidance and counseling program; [and]

(5) engage in ongoing [eentinue] professional development to improve the school guidance and

counseling program ; and [:]

(6) engage in continued professional development experiences to learn and apply concepts, skills, and
practices related to increasing college and career readiness and promoting postsecondary
opportunities and preparation for all learners.

8239.20. Requirements for the Issuance of the Standard School Counselor Certificate.
To be eligible to receive the standard School Counselor Certificate, a candidate must:

Q) successfully complete a school counselor preparation program that meets the requirements of
§239.10 of this title (relating to Preparation Program Requirements) and §239.15 of this title
(relating to Standards Required for the School Counselor Certificate);

(2) successfully complete the examination based on the standards identified in §239.15 of this title;
3) hold, at a minimum, a 48-hour master's degree in counseling from an accredited institution of

higher education that at the time was accredited or otherwise approved by an accrediting
organization recognized by the Texas Higher Education Coordinating Board; and

4) have two creditable years of teaching experience as a classroom teacher, as defined in Chapter
153, Subchapter CC, of this title (relating to Commissioner's Rules on Creditable Years of
Service) and the Texas Education Code, §5.001(2).

§239.25. Requirements to Renew the Standard School Counselor Certificate.

(a) [£6)] An individual issued the standard School Counselor Certificate on or after September 1, 2000, is subject to
Chapter 232, Subchapter A [B] , of this title (relating to Certificate Renewal and Continuing Professional

Education Requirements) and must satisfy the most current requirements for renewal .

(b) [€6}] An individual who holds a valid Texas counselor certificate issued prior to September 1, 1999, may
voluntarily comply with the requirements of this section under procedures implemented by the Texas
Education Agency staff under §232.3 [§232.810] of this title (relating to Voluntary Renewal of Current
Texas Educators).




§239.30. Implementation Date.

The provisions of this subchapter apply to an applicant who is admitted to an educator preparation program
for the School Counselor Certificate on or after September 1, 2019 [2048] .
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Subchapter C. Educational Diagnostician Certificate

General Provisions.

Because the educational diagnostician plays a critical role in campus effectiveness and student
achievement, the rules adopted by the State Board for Educator Certification in this subchapter ensure that
each candidate for the Educational Diagnostician Certificate is of the highest caliber and possesses the
knowledge and skills necessary to improve the performance of the diverse student population of this state.

An individual serving as an educational diagnostician is expected to actively participate in professional
development activities to continually update his or her knowledge and skills. Currency in best practices and
research as related to both assessment [campusteadership] and student learning is essential.

The holder of the Educational Diagnostician Certificate issued under the provisions of this subchapter may
serve as an educational diagnostician, including providing educational assessment and evaluation, as
required by the Individuals with Disabilities Education Act (IDEA) or other applicable law, for students
from birth through adulthood [Early-Childhood-Grade-12] .

Preparation Program Requirements.

Structured, field-based training must be focused on actual experiences with each of the standards identified
in §239.83 of this title (relating to Standards Required for the Educational Diagnostician Certificate) to
include experiences with diverse types of students, grade levels, and campuses.

An educator preparation program may [must] develop and implement specific criteria and procedures that
allow a candidate to substitute related professional educational diagnostician training and/or experience
directly related to the standards identified in §239.83 of this title for part of the preparation coursework or
other program requirements.

Standards Required for the Educational Diagnostician Certificate.

Educational Diagnostician Certificate Standards. The knowledge and skills identified in this section must
be used by an educator preparation program in the development of curricula and coursework and by the
State Board for Educator Certification as the basis for developing the examination required to obtain the
standard Educational Diagnostician Certificate. The standards also serve as the foundation for the
professional growth plan and continuing professional education activities required by 8239.85 of this title
(relating to Requirements to Renew the Standard Educational Diagnostician Certificate).

Standard 1. The educational diagnostician understands and applies knowledge of the purpose, philosophy,
and legal foundations of evaluation and special education.

1) The [beginning] educational diagnostician knows and understands:

(A) state and federal regulations relevant to the role of the educational diagnostician;

(B) laws and legal issues related to the assessment and evaluation of individuals with
educational needs;

© models, theories, and philosophies that provide the basis for special education
evaluations;

(D) issues, assurances, and due process rights related to evaluation, eligibility, and placement

in the least restrictive environment within a continuum of services; and

(E) rights and responsibilities of parents/guardians, schools, students, and teachers and other
professionals in relation to individual learning needs.

2 The [beginning] educational diagnostician is able to:

(A) articulate the purpose of evaluation procedures and their relationship to educational
programming; and



(B)

conduct evaluations and other professional activities consistent with the requirements of
laws, rules and regulations, and local district policies and procedures.

(© Standard Il. The educational diagnostician understands and applies knowledge of ethical and professional
practices, roles, and responsibilities.

1) The [beginning] educational diagnostician knows and understands:

(A)

(B)
(€)

(D)

ethical practices regarding procedural safeguards (e.g., confidentiality issues, informed
consent) for individuals with disabilities;

ethical practices related to assessment and evaluation;

qualifications necessary to administer and interpret various instruments and procedures;
and

organizations and publications relevant to the field of educational diagnosis.

2 The [beginning] educational diagnostician is able to:

(A) demonstrate commitment to developing quality educational opportunities appropriate for
individuals with disabilities;

(B) demonstrate positive regard for the culture, gender, and personal beliefs of individual
students;

© promote and maintain a high level of competence and integrity in the practice of the
profession;

(D) exercise objective professional judgment in the practice of the profession;

(E) engage in professional activities that benefit individuals with exceptional learning needs,
their families, and/or colleagues;

() comply with local, state, and federal monitoring and evaluation requirements;

(©)) use copyrighted educational materials in an ethical manner; and

(H) participate in the activities of professional organizations in the field of educational
diagnosis.

(d) Standard Il1. The educational diagnostician develops collaborative relationships with families, educators,

the school, the community, outside agencies, and related service personnel.
1) The [beginning] educational diagnostician knows and understands:

(A)

(B)

(©)

(D)

(E)

strategies for promoting effective communication and collaboration with others,
including parents/guardians and school and community personnel, in a culturally
responsive manner;

concerns of parents/guardians of individuals with exceptional learning needs and
appropriate strategies to help parents/guardians address these concerns;

strategies for developing educational programs for individuals through collaboration with
team members;

roles of individuals with disabilities, parents/caregivers, teachers, and other school and
community personnel in planning educational programs for individuals; and

family systems and the role of families in supporting student development and
educational progress.

2 The [beginning] educational diagnostician is able to:

(A)

use collaborative strategies in working with individuals with disabilities,
parents/caregivers, and school and community personnel in various learning
environments;



(B)

communicate and consult effectively with individuals, parents/guardians, teachers, and
other school and community personnel;

© foster respectful and beneficial relationships between families and education
professionals;

(D) encourage and assist individuals with disabilities and their families to become active
participants in the educational team;

(B) plan and conduct collaborative conferences with individuals who have exceptional
learning needs and their families or primary caregivers;

P collaborate with classroom teachers and other school and community personnel in
including individuals with exceptional learning needs in various learning environments;

(G) communicate with classroom teachers, administrators, and other school personnel about
characteristics and needs of individuals with disabilities;

(H) use appropriate communication skills to report and interpret assessment and evaluation
results;

()] provide assistance to others who collect informal and observational data;

) effectively communicate to parents/guardians and professionals the purposes, methods,
findings, and implications of assessments; and

(K) keep accurate and detailed records of assessments, evaluations, and related proceedings
(e.g., admission, review, and dismissal/individualized education program (ARD/IEP)
meetings, parent/guardian communications and notifications).

(e) Standard IV. The educational diagnostician understands and applies knowledge of student assessment and

evaluation, program planning, and instructional decision making.
1) The [beginning] educational diagnostician knows and understands:

(A)

(B)
©

the characteristics, needs, and rights of individual students in relation to assessment and
evaluation for placement in the least restrictive environment within a continuum of
services;

the relationship between evaluation and placement decisions; and

the role of team members, including the student when appropriate, in planning an
individualized program.

2 The [beginning] educational diagnostician is able to:

(A)

(B)

(©)

use assessment and evaluation information to plan individualized programs, establish
measurable annual goals and objectives, and make instructional decisions that result in
appropriate services for individuals with disabilities, including those from culturally
and/or linguistically diverse backgrounds;

interpret and use assessment and evaluation data for targeted instruction and ongoing
review; and

assist in identifying realistic expectations for educationally relevant behavior (e.g.,
vocational, functional, academic, social) in various settings.

f Standard V. The educational diagnostician knows eligibility criteria and procedures for identifying students
with disabilities and determining the presence of an educational need.

1) The [beginning] educational diagnostician knows and understands:

(A)

(B)

characteristics of individuals with disabilities, including those with different levels of
severity and with multiple disabilities;

educational implications of various disabilities; and



(9)

(©)

the variation in ability exhibited by individuals with particular types of disabilities.

2 The [beginning] educational diagnostician is able to:

(A)

(B)

©

access information on the cognitive, communicative, physical, social, and emotional
characteristics of individuals with disabilities and the assistive technology needs of those
students;

gather background information regarding the academic, medical, and family history of
individuals with disabilities; and

use various types of assessment and evaluation procedures appropriately to identify
students with disabilities and to determine the presence of an educational need.

Standard VI. The educational diagnostician selects, administers, and interprets appropriate formal and
informal assessments and evaluations.

1) The [beginning] educational diagnostician knows and understands:

(A)
(B)
(©)
(D)
(E)
(F)

(G)
(H)
(1

()

(K)
(L)

(M)

basic terminology used in assessment and evaluation;
standards for test reliability;

standards for test validity;

procedures used in standardizing assessment instruments;
possible sources of test error;

the meaning and use of basic statistical concepts used in assessment and evaluation (e.g.,
standard error of measurement, mean, standard deviation);

uses and limitations of each type of assessment instrument;
uses and limitations of various types of assessment data;

procedures for screening, prereferral, including RTI (e.q., response to intervention/multi-
tiered support), referral, and eligibility;

the appropriate application and interpretation of derived scores (e.g., standard scores,
percentile ranks, age and grade equivalents, stanines);

the necessity of monitoring the progress of individuals with disabilities;

methods of academic and nonacademic (e.g., vocational, transition, developmental,
assistive technology) assessment and evaluation; and

methods of motor skills assessment.

2 The [beginning] educational diagnostician is able to:

(A)

(B)

(©)
&)
(E)
(F)
©)

collaborate with families and other professionals in the assessment and evaluation of
individuals with disabilities;

select and use assessment and evaluation materials based on technical quality and
individual student needs;

score assessment and evaluation instruments accurately;

create and maintain assessment reports;

select or modify assessment procedures to ensure nonbiased results;
use a variety of observation techniques;

assess and interpret information using formal/informal instruments and procedures in the
areas of cognitive/adaptive behavior and academic skills;



(h)

@)

(H)

(1

Q)

(K)
(L)

determine the need for further assessment in the areas of language skills, physical skills,
social/emotional behavior, and assistive technology;

determine a student's needs in various curricular areas [;] and make intervention,
instructional, and transition planning recommendations based on assessment and
evaluation results;

make recommendations based on assessment and evaluation results;
prepare assessment reports; and

use performance data and information from teachers, other professionals, individuals with
disabilities, and parents/guardians to make or suggest appropriate modifications and/or
accommodations within learning environments.

Standard VII. The educational diagnostician understands and applies knowledge of ethnic, linguistic,
cultural, and socioeconomic diversity and the significance of student diversity for evaluation, planning, and

instruction.

1) The [beginning] educational diagnostician knows and understands:

(A)

(B)

(€)

(D)
(E)

issues related to definition and identification procedures for individuals with disabilities,
including individuals from culturally and/or linguistically diverse backgrounds;

characteristics and effects of the cultural and environmental backgrounds of students and
their families, including cultural and linguistic diversity, socioeconomic diversity,
abuse/neglect, and substance abuse;

issues related to the representation in special education of populations that are culturally
and linguistically diverse;

ways in which native language and diversity may affect evaluation; and

strategies that are responsive to the diverse backgrounds and particular disabilities of
individuals in relation to evaluation, programming, and placement.

2 The [beginning] educational diagnostician is able to:

(A)

(B)

apply knowledge of cultural and linguistic factors to make appropriate evaluation
decisions and instructional recommendations for individuals with disabilities; and

recognize how student diversity and particular disabilities may affect evaluation,
programming, and placement [5] and use procedures that ensure nonbiased results.

Standard VII1I. The educational diagnostician knows and demonstrates skills necessary for scheduling, time
management, and organization.

1) The [beginning] educational diagnostician knows and understands:

(A)

(B)
(©)

time-management strategies and systems appropriate for various educational situations
and environments;

legal and regulatory timelines, schedules, deadlines, and reporting requirements; and

methods for organizing, maintaining, accessing, and storing records and information.

2 The [beginning] educational diagnostician is able to:

(A)
(B)
(€)

select, adapt, or design forms to facilitate planning, scheduling, and time management;
maintain eligibility folders; and

use technology appropriately to organize information and schedules.

Standard 1X. The educational diagnostician addresses students' behavioral and social interaction skills
through appropriate assessment, evaluation, planning, and instructional strategies.

1) The [beginning] educational diagnostician knows and understands:



(k)

()

(A) requirements and procedures for functional behavioral assessment, manifestation
determination review, and behavioral intervention plans that incorporate positive
behavioral supports and interventions ;

(B) applicable laws, rules and regulations, and procedural safeguards regarding the planning
and implementation of behavioral intervention plans for individuals with disabilities;

© ethical considerations inherent in behavior interventions;

(D) teacher attitudes and behaviors that influence the behavior of individuals with disabilities;

(B) social skills needed for school, home, community, and work environments;

(P strategies for crisis prevention, intervention, and management;

(G) strategies for preparing individuals to live productively in a multiclass, multiethnic,
multicultural, and multinational world; and

(H) key concepts in behavior intervention (e.g., least intrusive accommodations/
modifications within the learning environment, reasonable expectations for social
behavior, social skills curricula, cognitive behavioral strategies).

The [beginning] educational diagnostician is able to:

(A) conduct functional behavioral assessments;
(B) assist in the development of behavioral intervention plans; and
© participate in manifestation determination review.

Standard X. The educational diagnostician knows and understands appropriate curricula and instructional
strategies for individuals with disabilities.

(1)

)

The [beginning] educational diagnostician knows and understands:

(A) instructional strategies, technology tools and applications, and curriculum materials for
students with disabilities within the continuum of services;

(B) varied learning styles of individuals with disabilities;

© curricula for the development of motor, cognitive, academic, social, language, affective,
career, and functional skills for individuals with disabilities;

(D) techniques for accommaodating and/or modifying instructional methods and materials for
individuals with disabilities;

(E) functional skills instruction relevant to transitioning across environments (e.g., preschool
to elementary school, school to work);

(F) supports needed for integration into various program placements; and

(G) individualized assessment strategies for instruction (e.g., authentic assessment, contextual

assessment, curriculum-based assessment).
The [beginning] educational diagnostician is able to:
(A) interpret and use assessment and evaluation data for instructional planning; and

(B) use assessment and evaluation, planning, and management procedures that are
appropriate in relation to student needs and the instructional environment.

§239.84. Requirements for the Issuance of the Standard Educational Diagnostician Certificate.

To be eligible to receive the standard Educational Diagnostician Certificate, a candidate must:

(1)

successfully complete an educational diagnostician preparation program that meets the
requirements of 8239.82 of this title (relating to Preparation Program Requirements) and §239.83
of this title (relating to Standards Required for the Educational Diagnostician Certificate);



(2) successfully complete the examination based on the standards identified in §239.83 of this title;

3) hold, at a minimum, a master's degree from an accredited institution of higher education that at the
time was accredited or otherwise approved by an accrediting organization recognized by the Texas
Higher Education Coordinating Board;

4) hold a valid classroom teaching certificate; and

(5) have three [twe] creditable years of teaching experience as a classroom teacher, as defined in
Chapter 153, Subchapter CC, of this title (relating to Commissioner's Rules on Creditable Years of
Service) and the Texas Education Code, §5.001(2).

§239.85. Requirements to Renew the Standard Educational Diagnostician Certificate.

@ An individual issued the standard Educational Diagnostician Certificate under this title is subject to Chapter
232, Subchapter A [B], of this title (relating to Certificate Renewal and Continuing Professional Education
Requirements).

(b) An individual who holds a valid Texas educational diagnostician certificate issued prior to September 1,
1999, may voluntarily comply with the requirements of this section under procedures implemented by the

Texas Education Agency staff under §232.3 [8232.810] of this title (relating to VVoluntary Renewal of
Current Texas Educators).

§239.86. Implementation Date.

The provisions of this subchapter apply to an applicant who is admitted to an educator preparation program
for the Educational Diagnostician Certificate on or after September 1, 2018.




